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Abstract

This study aimed to clarify the teacher education status and problems of Japan seen from the point of
view of fostering practical teaching abilities based on the results of questionnaires and interviews target-
ing teachers of faculty members of training organizations that offer elementary school and Lower
Secondary PE teacher education courses.

The results of our questionnaire indicate that the following five points can be presented as future tasks
for fostering practical teaching performance through practical training in Japan.

The first challenge is extending the period of student teaching. The second challenge is establishing
cooperation between student teaching schools and universities. The third challenge is to solidify an
assessment system for student teaching. The fourth challenge is to nurture the instruction abilities of stu-
dent teaching school teachers. The last challenge is to hire university teachers who are capable of giving
student teachers appropriate instructions and advice.
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I. Introduction

A lot of educational reform have been taken
place in recent Japan and one of the major topics
is how to secure the high quality teachers. In
fact, the Central Government revised the Law for
Licensing Educational Personnel which provides
the basic standing point of education as a whole
and which had continued for nearly 60 years
after the World War 2, and the new Fundamental
Law of Education launched last year with some
revision of LLEP. In particular, The Central
Council for Education (2006) made a proposal
pointing out the principles, firstly, Enhancement
of quality level of teacher training, secondly,

Establishment of graduate school for teaching
profession, thirdly, Introduction of teacher
license renewal system and also it recommend-
ed to the universities to promote to develop the
original curriculum for the student who pre-
pared for the teaching profession in the future.
The expected quality and the ability for teach-
ers depend on the situation, but it is much more
important how to raise practical teaching ability
(skill) among students. It consists of wide
range of experience at student teaching school
and the curriculum at the university stage to
enable it. In the latter case, all academic mem-
ber of the faculty or department are expected to
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participate to develop such curriculum as much
as they can.

However, under the current teacher education
system in Japan, the student teaching period is
relatively short (for example, it requires only 3
weeks to acquire a Lower Secondary PE teach-
ing certificate). Also, it can never be said that
the training classes are practical as they are
more similar to an educational cram school
where the students learn by rote and just listen
to their teachers one-sidedly.

II. Objectives

The purpose of this research is just to know the
standard how much classes have been provided
which are intended to improvement the practical
skills among the students, and also it could be
quite helpful for us if we could pick up the cur-
rent situation of the quality of education and
some points to be resolved in the teacher train-

ing courses or department.

M. Method

We tried to clarify whether reform of curricu-
lum and program of student teaching has been
taken place in each university and we chose the
questionnaire research to the office and the
department in such universities.

From this point of view, we actually asked them
a lot of questions such as the period and timing
when student teaching is undertaken, critical
thinking of academic staff against student teach-
ing, thirdly, number of classes in which some
improvements are recognized to strengthen the
practical teaching skill to students as much as
possible, finally, as to the assessment and evalu-
ation of each class and student teaching.

The procedure of the research is as follows. From
the mid June to the first half of this September
2007, the questionnaires were sent to 167 univer-
sities that have teacher training courses either
for primary school or for teachers of physical

education of junior high or high school. The
valid response number was 100 (national and
public are 47, private are 53) and its rate was
59.9% (Chart 1 shows the numbers of teachers’
and clerical staff’s responses by area.).

Chart 1 : The numbers of teachers’ and clerical staff’s
responses by area

Hokkaido Kanto Chubu Kinki Chugoku Kyushu

and and
Tohoku Shikoku
Teachers 7 20 15 19 11 14

Clerical workers 8 22 17 22 12 11

The collected data was statistically analyzed,
firstly frequency distribution and secondly, cross
tabulation by the difference of providers of such
universities (national or private) and of courses
either for primary school or secondary school.
Test of significance was checked by Chi-square
test. In addition, we applied factor analyses to
examine the potential awareness of respondents

for student teaching programs.

V. Results and Discussion
1. The current situation and teachers’
awareness of on-site training based on
student teaching programs
The first topic is as to the fact of student teach-
ing in Japan. The Figl, and Fig.2 shows the
result of answers as to the period of student
teaching, and the difference of grade in which
student teaching is undertaken. You can recog-
nize that 4 weeks student teaching is very much
accepted among more than half of universities,
and nearly 80% support the period between 3 and
4 weeks. The only 1.1% is quite exceptional
which has 7 weeks student teaching. This trend
differs from the actual situation in US and UK
completely. And Fig.2 tells that more than 50%
ask to participate it at 4 th grade and next majori-
ty is 3 rd grade. The grade of student teaching
depends on the grade proceedings. From the
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above, we are able to see that almost all
Japanese universities ask to the student of three
or fourth grade to attend the student teaching of
three or four weeks.

What are the Japanese academic staff likely to
think the period and allotted grade? A little bit
more than 50% of them support the present state,
but opinion of much longer and much earlier is
largely supported and they seem to make it
more effectively form this result (Fig.3).

In the Fig.4 shows the results of any questions,
one is as to the general principle to visit to stu-
dent teaching school by the university staff.
Nearly half of the Universities have the kind of
rule to visit any schools, but the rest is going to
visit only nearer school and also the schools
from which such formal visit is asked.

Next question is as to the job by the university
staff to do at the student teaching school. The
majority tells us that to observe the class by the
students but nearly 15% responses said ceremo-
nial visit that they are likely to meet the head
teacher or the other staff concerned.

Third question is the actual relation between
schools and the university. We can recognize
that about 60% has not any particular cooperative
relation with the student teaching school, and
only 4.9% universities have the regular contact
with them.

Last question of these matters is as to the actu-
al personal relation between university staff and
the teachers of such schools. Only 8.5% reply
that there are close contacts. On the contrary,
more than the half belongs to the sector of
“Nothing” and “Almost nothing” is shown.

From these 4 results, we are able to think that
there are not any positive and close relation
between university and student teaching school.
And of course same with teachers and academic
staff.

* + *p<.001{national or private}

Fig. 1 : Period of student teaching (%)

[ 1st @ 2nd B 3rd (] 4th [ 5th)

Fig. 2 : Grades for student teaching (%)

21In favor of the current situation B Make it longer
& Make it shorter G No idea
E1 Others

Fig. 3 : Teachers’ awareness of the duration of student
teaching (%)
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Nothing (8.3} Almost nothing (36.6}

o} 50 100(%)

Fig.4 : About student teaching (principle, job, coop
eration etc.)
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2. Teacher instructions and assessments
with a focus on nurturing teaching abil
ities through practical training

The next topic relates to some attempt to
improve the quality of class instructions at uni-
versity. Fig.5 tells the degree of trial to raise
the practical teaching skill among students, and
we are able to know that the only 9. 6% universities
make the effort to do that as a whole. The rest
is not organized implementation. We can recog-
nize the trend that such attempt is held by a
small portion of the university staff. From Fig.5,
many university staff is likely to know its impor-
tance, but there is quite rare case to undertake
to improve by the effort by department or faculty

(organized effort).

The next topic is about the assessment and

evaluation of student teaching and class instruc-

tion. The fig.6 shows the results concerning
with them. First, the general trend as to how far
the academic staffs understand criteria and
measuring procedure of student teaching. Less
than 40% staff understand them completely and
on the contrary we can observe that the rest
does no or partial understanding, surprisingly.

Second, the percentage of the answer which
agrees the fact of discussion of the criteria and
method of student teaching was below to 10%
and we can find that the majority of the universi-
ty has not discussed this topic so frequently so far.

Third graph points out the result of research
how far the confirmation of acquiring the neces-
sary skills and abilities. The only 10% agree that
they are sufficient, and at the same time the
majority belong to the answer of “moderate”.

From these results we can point out that the
academic staff as a whole are not so positive atti-
tude to improve the criteria and method of stu-
dent teaching.

0 1.0rganizad implementation B 2.Frequent implementation
3.Partial implementation i1 4.No implementation
§5.0thers

Fig. 5 . Class instructions with a focus on developing
practical teaching abilities (department whole)
(%)

G Teucters” nudeestanding of assessuent eriteria 2

No underslan’ding 58)

Qthers
(5.8)

Complete understanding (38.5)

Partiat understanding (49.9)

Q. Divcussion ahout the assessment method for siutlent waching 7 Others (49) <

. Dizz _
Often| Nothi
®% | Sometimes (329) ' Setdom (403 I 50
& Conti ion of acquiring tie o shills 7
A ]
oo Moderate (78:8)
1
o 50 100(%)

Fig. 6 - About the evaluation and assessment concern
ing student teaching and class instruction

3. Survey results by cross-tabulations and
Teachers’ awareness of student teaching
programs

Cross-tabulations based on the variable
“national and public or private” obtained a level
of significance with regard to the following ques-
tion items.

First, regarding the duration of student teach-
ing programs, national and public universities
had longer programs than private universities
(x2=22.829, D.I. =4, p<.001). A level of sig-
nificance was also observed between national
and public universities, and private universities,
with respect to program schools, attached
schools, alma mater or cooperative schools
(x2=19.972, D.£. =4, p<.001). In addition,
regarding the method used to decide on pro-
gram schools, private universities were found to
be more aggressive than national and public uni-
versities about deciding on program schools on
their own initiative (x?=15.582, D.f. =1,



p<.001).

Incidentally, We were able to know any con-
tents and curation of practical training by this
survey.

Chart 2 shows the contents and duration of
practical training other than student teaching
programs

Chart 2 : The contents and duration of practical iraining

Freshman Sophomore  Junior Senior
Observation 10schools 14schools 5 schools
study (4 days) (halfayear) (1—3days)
Internshi 0 3 schools 11schools 8 schools
P (4 days) (4 days) (2 weeks)

In the chart 2 shows the results of the contents
and duration of practical training

Observation study except Student teaching and
Internship are executed at each of 29 universi-
ties and 22 universities.

The grade executed Observation study and
Internship are each of 1 ~ 3 rd grade and 2 ~ 4
th grade.

From these results we comprehend that few
universities in Japan execute the practical train-
ing. However the current state regarding the
contents and duration of practical training in

Fig. 7 Rate of each answer

Japan is less rich than US and UK.

4. Teachers’ awareness of student teach
ing programs
Question < 2 >®)to teachers: What ability do
you think student teaching programs help stu-
dent teachers to nurture most? Circle your
most likely choice for each item. (The choices
are A 1. Sure, A 2. Positive, A 3. Less positive, A
4. Negative and A 5. No comment.)
Q1) Asense of mission and pride as a teacher
Q 2) Understanding of students’ development
Q 3) Educational affection for students
Q4) Specialized knowledge about textbooks
and other educational matters
Q5) Extensive and rich knowledge
Q 6) Practical teaching skills
Q 7) Group instruction abilities
Q 8) Class organization abilities
Q9) Ability to conduct effective learning
instruction and devise good class schemes
Q10) Ability to closely examine teaching mate
rials
Q11) Rich humanity and social skills
Q12) Ability to build good relations
Q13) Communication ability

lD 1.Sure B 2 Positive [J 3.Less positive [1 4 Negative B 5.No comeﬂgJ

Q.1 =

% 20% 40%

60% 80% 100%
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Figure 7 illustrates the results of simple tabula-
tions. The figure suggests that many respon-
dents consider student teaching programs to be
helpful in developing the abilities described in
Questions 1, 3 and 6. Conversely, they do not
believe the programs will help them improve the
skills described in Questions 5, 8 and 11. Table
3 shows the rankings of standard scores
obtained on the basis of the overall tendency of
the answers of respondents to question items.

Table 3 ranking of standard scores

5. Results of factor analyses

Factor analyses (the maximum likelihood
method and promax rotation) were conducted
to examine the potential awareness of respon-
dents with regard to skills they believe they can
develop through student teaching programs.
Table 4 itemizes three factors that were extract-
ed. The first factor consisted of items closely
related to the teaching profession, such as prac-
tical teaching skills, learning instructions and
class organization. The second factor was com-
posed of items concerning social skills, such as

Q12) Ability to build good relations 9 39107 the ability to build good relationships, enrich
Q13) Communication ability L 97506 humanity and social abilities. The third factor
Q7" Group instrnction abiiiies s GoE0r consisted of broad and rich knowledge. The
results suggest that the respondents consider
Q5) Extensive and rich knowledge 2. 32807 skills that can be nurtured through student
Q11) Rich humanity and social skills 3.48E-06 teaching programs from the viewpoints of
Q1) A sense of mission and pride as a teacher 1.86E-06 “qualities requisite for the teaching profession,”
Q4) Specialized knowledge about textbooks 1.16E-07 “social skills” and “general knowledge."
Q 3) Educational affection for students —1.74E-06
Q6 ) Practical teaching skills 2.84E-17
Q8) Class organization abilities —3.37E-06
Q 2) Understanding of students’ development 1.27E-06
Q9) Ability to conduct effective learning instruction |—1.86E-06
Q10) Ability to closely examine teaching materials | —2.55E-06
factor 1 factor 2 factor 3

Q 6) Practical teaching skills 0.780 0.023 -0.274

Q9) Ability to conduct effective learning instruction 0.738 0.077 -0.236

Q 7) Group instruction abilities 0.642 -0.059 0.097

Q 1) A sense of mission and pride as a teacher 0.641 -0.190 0.062

Q 3) Educational affection for students 0.620 0.049 0.025

Q 8) Class organization abilities 0.615 0.087 0.157

Q10) Ability to closely examine teaching materials 0.602 0.146 -0.074

Q 2) Understanding of students’ development 0.553 -0.134 0.198

Q4) Specialized knowledge about textbooks 0.526 0.022 0.349

Q12) Ability to build good relations -6.997E-02 1.017 —1.40E-02

Q13) Communication ability 1.43E-02 0.886 264E-02

Q11) Rich humanity and social skills 2.10E—-02 L 0.561 0.316

Q5) Extensive and rich knowledge -2.90E-03 0.125 0.581
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V. Conclusion

The results of our questionnaire indicate that
the following five points can be presented as
future tasks for developing practical teaching
abilities through practical training in Japan.

The first challenge is extending the period of
student teaching. Needless to say, student
teaching program is most effective for boosting
practical teaching abilities through practical
training. The current period of three to four
weeks is too short.

The second challenge is establishing coopera-
tion between student teaching schools and uni-
versities. Currently, the teachers at student
teaching schools instructions to student teach-
ers, while university teachers give only ceremo-
nial visits to the schools. It is essential as a
future task for the school and university teach-
ers to develop close relationships on a constant
basis and cooperate in instructing student teach-
ers.

The third challenge is to solidify an assessment
system for student teaching. Currently, a pri-
mary focus is placed on the evaluation of the
final stage at the end of student teaching and
practical training at university, which means that
a valid assessment is virtually nonexistent to
examine how much of the necessary abilities
student teachers acquire during the process of
student teaching and on-site class instructions.
In order to help student teachers acquire practi-
cal teaching abilities, it is indispensable to con-
duct assessments as needed and consistently
make the necessary modifications on their per-
formance.

The fourth challenge is to nurture the instruc-
fion abilities of student teaching school teachers.
Currently, Teachers of student teaching school
are not given the necessary special training for
instructing student teachers. However, to pro-
mote more effective student teaching programs,
it is vital for teachers of student teaching school

¥R

to have special training to develop the necessary
knowledge and skills for instructing student
teachers.

The fifth challenge is to hire university teach-
ers who are capable of giving student teachers
appropriate instructions and advice. Currently,
many university teachers find it challenging to
instruct student teachers despite their excel-
lence in individual specialties as professional
researchers. In response to this situation, it is
necessary to secure people with rich on-site
teaching experience as the staff for student
teaching or to launch study programs for facili-
tating university teachers acquiring practical
skills.

In order to tackle these five challenges, it is
essential to reform teacher training “institu-
tions,” such as the revision of the Law for Licensing
Educational Personnel, and to establish a solid
system to guarantee the “quality” of the whole
teacher training curriculums.
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